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Introduction 
Discovery Learning Resources give you exciting classroom activities to enhance Curriculum 
for Excellence delivery. 

They are created by classroom teachers and education professionals.

Each resource aims to:

• support and extend working with film in the classroom

• help prepare teachers for a class visit to a Discovery Film Festival film and to extend 
the impact of that visit for delivery of CfE

• develop confidence in Moving Image Education approaches and working with 
21st Century Literacy/moving image texts 

Each resource is free and available to download from:
http://www.discoveryfilmfestival.org.uk/resources:

Oink (Knor)  

Dir: Mascha Halberstad

The Netherlands 2022 / 1h12m

Dutch with English subtitles
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Oink (Knor) 
Synopsis: 

When a girl, Babs, is desperate for a puppy, and her parents refuse to meet her request, it is left to
Grandpa Tuitjes (who turns up unexpectedly) to fulfil the young girl’s wish for a pet. However, it is not
the puppy she was hoping for, but a pig which she names Oink. To appease her less than happy 
parents, the young girl promises to train the pig and abide by the rules that are set by her mother.
Fun-packed romp ensues, leaving Oink’s future with Babs in the hang. It also becomes evident that
Grandpa Tuitjes’ plans for Oink are not as altruistic as they first appear, as he conspires to turn the
pig into sausage meat to compete in the annual sausage festival in the town. There is then a race by
the family to save Oink from an untimely death. 

This felt, stop-motion animation has lots of laughs, poop jokes and asks viewers to question where
their food comes from.

Themes: 

Responsibilities, friendship, examining where our food comes from, reducing meat consumption.

Advisory: 

The film is in the Dutch language. Some of the direct translation in subtitles uses one instance of the
words/phrases “shit”, “animal abuser”, “bastard” and “twat”. In the original Dutch language these
are not offensive. Please refer to Before the Cinema, Activity 1 for ideas about how to address 
this before the film visit. There is also mild peril as the pig is threatened with being minced. This is,
however, safely resolved and no felt animals (animated or otherwise) are harmed in the making of 
this film. 
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Before the film 

Activity 1:Making Sense of Language 
– Dealing with Swearing in Foreign Film  

Resources: Activity Sheet 1  

PLEASE NOTE: The following activity is a suggestion. The activity is optional but may help pupils
understand why some of the language in the film is used. We suggest only completing this 
activity with a class you are comfortable with. Some aspects of this lesson you may not want 
to complete with your class depending on maturity/age/development/understanding.  

Pupils should be told that some of the words that are used in the film are not ones we would 
use in this country in children’s films. That is because the Dutch equivalent of that word is not 
as offensive when used in the Dutch translation. You may want to share some of the things that
would be considered offensive in Dutch. The teacher should emphasise that this is in an exercise
in respecting other cultures. The teacher can then read out the following (discussing further
where needed):  

Some of the things that, if they were directly translated, would be offensive to the Dutch are:  

• Cheesehead

• Pest     

• Typhoid 

• Tuberculosis  

• ...and comparing another person to certain animals (e.g. dogs) can be extremely offensive. 

Insults relating to diseases or illness are said to date back to the times of the plague and have
stuck around in the Dutch language today. These can be highly offensive when used in social 
situations.  

Right across the world, different cultures have certain things that they might find offensive, 
that wouldn’t necessarily be as offensive here in Britain. Examples of these include:  

In Japan, South Korea and China it can be offensive to “tip” the waiting staff at a restaurant.  

In Singapore you can get a hefty fine for spitting, littering, sneezing on someone or not flushing 
a public toilet.  

In India it can be considered rude to eat with your left hand in certain towns and villages.  

and...  

In Buddhist countries it is considered rude to touch the top of someone’s head, even a baby, 
as this part of the body is considered sacred.  
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By increasing our awareness of different cultures and we learn to respect others. This can be
done through reading and researching about these cultures, but also through watching films 
and stories from different places around the world, like the film we are going to watch.  

You might want to relate this back to other work done in Health activities about respecting others
or RME and why we learn about Other World Religions.  

Pupils can then complete Activity Sheet 1. They should cut out the statements at the bottom of
the sheet and see if they can match them to the language they were translated from. This can be
done in pairs or threes with an agreement/compromise being made if there is any disagreement.
Again, emphasis should be put on respecting the culture each statement comes from. These
may not be offensive to us but, if translated, are offensive in their original language. Answers below. 

Answers for the worksheet:

Amharic - ‘You are the fatty layer on my warm milk’  

Yiddish - ‘Go threaten geese’  

Yiddish – ‘Cow’s head’  

Serbian – ‘May your wife give birth to a centipede so you have to work for shoes all your life.’  

Korean – ‘Dog baby’  

Hungarian – ‘You are under a frog’s bottom’  

I understand that people can feel alone and can be misunderstood and left out by others. 
I am learning how to give appropriate support. HWB 2-08a   
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Activity 2: Prediction

Resources: Activity Sheet 2 (Oink Poster), Oink trailer https://youtu.be/Pqi11_b2oIY, 
pencil, scrap paper/jotter

Pupils should be shown the film poster (Activity Sheet 2) for the film. This can be printed out, or on
the interactive whiteboard to save printing. Working in 2s or 3s, ask the pupils to consider what this
film might be about. Questions to ask might include: Who are the main characters? Who might be the
most important character, and why? What genre of film might this be? Why is the film called Oink?

When the pupils have shared some of these ideas with a wider group or the class, ask them to take 
a second look at the poster. This time, ask them to focus on the colours used. Are there any colours
that are dominant? What does this tell us about the story? What do the colours of the costumes tell 
us about each of the characters? Based on the colours that we can see, what will the mood of the 
film be?

Pupils should note down some of their ideas. Now watch the first 28 secs of the trailer, pupils should
be given time to think about their previous answers. They should circle the ones that match the trailer
so far, and underline any they are not sure fit with the trailer. Now recap on what we know so far from
the trailer. Ask the pupils to consider what they think will happen now that Babs (the main character)
has a pet pig. Encourage them to think about justifying their answer by using evidence from the poster
and the 28 secs of trailer they have seen. Remind them that, as long as they can give supporting 
evidence, there is no right or wrong answer at this point.

Now watch the rest of the trailer. Does the trailer show some of the ideas they were thinking about?
The pupils should revisit their notes and put a second circle around anything they think is now definite,
or a circle around a previously underlined idea if they think it will now be included in the film and an
underline under any idea they think will not appear in the film.

I am learning to select and use strategies and resources before I read, and as I read, to help make the
meaning of texts clear. LIT 1-13a 

I can select and use a range of strategies and resources before I read, and as I read, to make meaning
clear and give reasons for my selection. LIT 2-13a 
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Activity 3:Questions To Ask

Before going to watch the film at the cinema, pupils should consider some of the following questions
to help them make sense of the film. These can be answered as a class or in pairs with time to share
their thoughts with the wider class.

• Why do some people think eating less meat is good?

• What pets do you have?

• What pets would you like? 

• What would be the downside of having a pig as a pet?

I am learning to select and use strategies and resources before I read, and as I read, to help make the
meaning of texts clear. LIT 1-13a 

I can select and use a range of strategies and resources before I read, and as I read, to make meaning
clear and give reasons for my selection. LIT 2-13a 
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After the film 

Activity 1: Investigating Character 1  

Resources: Activity Sheet 3, The Vegan Society video https://youtu.be/mWCZIe61xq4, 
AsapScience video https://youtu.be/ANUoAdXfA60

In the film, the mother of the family is working hard to ensure that the family is eating healthily.
This includes trying to get the whole family to eat a vegetarian diet. Pupils should write down
what they know about vegetarianism, what it means and why people would choose to be 
vegetarian.

Pupils should then watch the two videos. After some discussion time about the videos, pupils
should then answer the questions on Activity Sheet 3. This can be done on the sheet, or in a 
jotter to save on printing. At this point you may want to also consider the vegetarian and vegan
options available for school meals. This will help inform the children when completing the 
activities.

Once complete, ask the pupils to consider Babs’ mother’s motivation for encouraging the family
to be vegetarian. Working in pairs, pupils should decide on what they think are the two main 
motivations for mum. They should think of at least one piece of evidence from the moving image
text that supports this. Randomly select 4–5 pairs to share their ideas with the class. 

This activity can be completed by the pupils writing a short argument either for or against 
becoming vegetarian.

Further information on healthy diets can be found at:

https://www.foodstandards.gov.scot/education-resources/the-interactive-eatwell-guide

...which has lesson plans and activities about healthy diets for children.

I can share my thoughts about structure, characters and/or setting, recognise the writer’s 
message and relate it to my own experiences, and comment on the effective choice of words 
and other features. ENG 1-19a 

I can: discuss structure, characterisation and/or setting. LIT 2-13a
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Activity 2:Where does our Food Come From?  

Resources: Food packets/packaging from home, atlas, blank world map
https://www.tes.com/teaching-resource/-world-blank-map-12094926 – preferably A3 in
size, red and green pencils, writing pencil

Pupils should bring a wide selection of (washed) food packets into the classroom. This should 
include processed and fresh food where possible. These can just be labels, rather than having
tins and containers taking up space in the classroom. Use the atlas and blank map to track
where these items of food have come from. In the case of the processed foods, pupils may have
to look at the packet and find out where the main ingredients come from e.g., Chocolate – cocoa
Ghana, West Africa

Once the pupils have mapped 
the locations on the blank map,
they should then find out roughly
how far these food items have 
travelled. Pupils should consider 
why some foods travel so far 
to be in our shops. Ask pupils 
to look at their map and circle
items that they think could be 
produced in the UK in red, and
items that could only come 
from another country in green.

Pupils should look at the Chris Packham Twitter post (see below). Chris Packham Tweeted 
furiously when he saw this post. Ask the pupils to work in pairs to come up with a reason why
Chris Packham might be angry. They should be encouraged to use their maps and atlases to
help them formulate an idea as to why.

They can then compare their ideas to his response here
https://twitter.com/chrisgpackham/status/1409473721262280708?lang=en

Still in their pairs or groups of 3–4, pupils should then create something to encourage others to
reduce the food miles of the food we eat. This response could be anything from a poster, to a
short dramatization, to a rap.

Through exploration and discussion, I can understand that food practices and preferences are 
influenced by factors such as food sources, finance, culture and religion. HWB 2-34a 
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Activity 3: Investigating Character 2  
Resources: Jotter/scrap paper, pencil

Grandpa Tuitjes is a pivotal character in this story, initially appearing as if he is there to support
Babs, and then develops into the main protagonist. In this activity, pupils will investigate the two
aspects of Grandpa Tuitjes personality. 

Taking the spare piece of paper/page in their jotter, pupils should fold it down the middle (portrait)
to create two halves. At the top of the first half, they should write the heading “Before” and at the
top of the second half they should write “After”. Starting with the first half, pupils should write
down all the words they would use to describe Grandpa Tuitjes when Babs first met him. This
can be done in small groups, rather than individually, if the children/teacher prefers. They should
then fill out the other side, thinking about what words could be used to describe him at the end 
of the film. Pupils should then use this to create two diary entries from Babs’ point of view. These
should reflect Babs’ attitude towards her Grandpa, but might also include her perception of how
others viewed him as well, especially her mother.

As I listen or watch, I am learning to make notes under given headings and use these to 
understand what I have listened to or watched and create new texts. LIT 1-05a 

As I listen or watch, I can make notes, organise these under suitable headings and use these to
understand ideas and information and create new texts, using my own words as appropriate. 
LIT 2-05a

Activity 4:Understanding Setting  
Ask the pupils to think back to the film they watched. After explaining that the setting of a story is
the place or time where the action happens, give the pupils 5 minutes to write down as many of
the different settings that they can remember in the film. These might include: Babs’ living room,
Babs’ bedroom, the butcher’s, the park, Babs’ garden, the cabin, the sausage competition etc

Setting is important in a story. Using shoulder partners or learning partners, ask the pupils to 
decide on 2 reasons why the family’s vegetable garden was important in the story. This will 
hopefully prompt the pupils to think about the fact that the family were keen to be vegetarian 
and also the conflict between mum and Babs having a pig as a pet, but pupils may come up 
with their own ideas. As long as they can justify these with evidence from the text, this is fine too. 

Pupils should then create a new setting for the film by designing the perfect playpen for Oink.
Think about what he would need and what he would want. Pupils should link their ideas back 
to what they have seen in the film or their own knowledge of pigs. The design should be fully 
annotated to show their justification of the parts they have included and how it links back to the
film. It should feel like it could be included as part of the film.

I can share my thoughts about structure, characters and/or setting, recognise the writer’s 
message and relate it to my own experiences, and comment on the effective choice of words 
and other features. ENG 1-19a 

I can: discuss structure, characterisation and/or setting. LIT 2-05a
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Other Activities  

Make a party outfit for Oink: Pupils could design a new outfit for the pig that is different from
the ones in the film.

Design a machine to deal with the poop: Pupils should invent a machine to help the family to
keep the house and garden clean from pig poop.

What Happened Next? Pupils could plan a short story of Oink’s next adventure. Would the
same characters be involved? What new characters might be added? Who would be the 
antagonist?

Make a party outfit for Oink: Building on Babs’ mother’s reaction to the arrival of Tuitjes, pupils
could write a story about her mother’s younger life and why the relationship might be so difficult
now. Does this explain her insistence on vegetarianism?

Activity 1  

Activity Sheet 1:Making Sense of Language

Each culture has things that it finds offensive. These vary from culture to culture. It is important
we learn to respect other people’s cultures. Something that appears mild to us as an insult can
be hugely offensive in another culture. Understanding this will help us to be aware that we need
to mindful of what might upset people. Each of the languages on the right has a matching insult
below. Can you match these up to the correct languages?

May your wife give birth to a centipede so
you have to work for shoes all your life.

South Korean

You are the fatty layer on my warm milk.

Go threaten geese. Under a frog’s bottom.

Dog baby. Cow’s head.

Yiddish

Yiddish

Serbian

Amharic

Hungarian
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Activity Sheet 2
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Date
Confirmed

Activity Sheet 3

1 What is the difference between being Vegan and being Vegetarian?

...........................................................................................................................................................

...........................................................................................................................................................

...........................................................................................................................................................

2 Name three reasons that someone might choose to have a Vegan or Vegetarian diet.

...........................................................................................................................................................

...........................................................................................................................................................

...........................................................................................................................................................

3 Name three ways a diet that includes meat affects the environment.

...........................................................................................................................................................

...........................................................................................................................................................

...........................................................................................................................................................

Draw/design a vegetarian evening meal. 

Draw/design a vegan evening meal. 
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Evaluating this resource  
We hope that you found this resource useful and appropriate. 

Please do send us any film 
reviews, letters from your pupils, documentation of classwork and your feedback by e-mailing
mike.tait@dca.org.uk. 

Would you make a good 
Discovery Film Festival Case Study?  
We are seeking a number of simple Case Studies in how teachers have used or are using 
Discovery films in the classroom across Curriculum for Excellence and across the Levels.

Any case studies that we develop would be intended for presentation on GLOW, the Creativity
Portal and on Discovery Film Festival websites. We have a simple template to be completed
and are keen to have classwork and documentation included.

If you would like to be a Discovery Case Study please e-mail sarah.derrick@dca.org.uk 


